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	Vision Statement:  

I te puāwaitanga o te harakeke, he rito whakakī whāruarua- When the flax blossoms, its many offspring begin their journey
Refer Regulation 7 (a)



	Summary of the information used to develop this plan/How did you create this plan 
This plan was developed through senior leadership, Board, and staff hui to decide who to consult and how best to gather community voice. A survey was created with simple, accessible selection options across four strategic domains—Hāpori, He Pito Mata nō te Ākonga Ake, Hauora, and Te Tiriti o Waitangi. The survey was shared with families, staff, specialists, iwi leaders, residential providers, transport companies, Kāhui Ako principals, and other partners.
Feedback showed strong appreciation for our communication, cultural engagement, wellbeing focus, safe learning environments, and caring staff. Key areas for improvement included post‑school pathways, whānau engagement, cultural responsiveness, therapist access, staff wellbeing, behaviour support, healthy lifestyles, and clearer visibility of student learning.
Themes were analysed and prioritised based on what stakeholders identified as most important for improving outcomes, ensuring the resulting strategic goals directly reflect the aspirations of our learners, whānau, and wider community.
  Refer Regulation 7 (c)



	

	

	

	Strategic Goals
These are your priorities for improvement which have been identified through your community consultation, your data and/or your ERO evaluations. You can have as many strategic goals as you need.

Refer Regulations 7(1)(b)

NB: Aromatawai refers to the process of gathering information about learning so teachers, whānau, and learners can understand progress and decide on next steps.

	Which Board Primary Objective does this strategic goal work towards meeting?
These are set out in Section 127 of the Education and Training Act 2020.




Refer Regulations 7(1)(b)
	Links to Education requirements 
This includes National Education Learning Priorities, education strategies or plans and curriculum statements.




Refer Regulations 7(d)
	 
	What do you expect to see?
What is the anticipated result of successful completion of your Objectives - at the end of 3 years. 

What evidence will you see of this?

What shifts and changes to teachers' and leaders' practices, and learner outcomes do you expect to see as a result of the goals set and actions you will take?

Refer Regulations 7(g)
	 
	How will we achieve or make progress towards our strategic goals? 
What high-level tangible steps will you take that will work towards achieving your strategic goals - these will then be broken down into more detail in the annual implementation plans. 
These must be based on the identities, needs and aspirations or your school community.
Some of these need to show giving effect to Te Tiriti o Waitangi and identifying and catering to students whose needs have not yet been well met.

Refer Regulations 7(e), 7(f)
	 
	How will you measure success?
You might want to consider: How will you know how well you have achieved your goals? How will you evaluate impact and learn about what worked, why it worked and what to do next? What success indicators/tools/rubrics will you use to measure the shifts in practice and changes to learner outcomes? What sources of evidence will you gather to support your evaluation? Who will be involved in gathering and making sense of the evidence?




Refer Regulations 7(g)

	He Pito Mata nō te Ākonga Ake – Personalised Potential

Empower every learner to explore and develop their unique strengths, interests, and aspirations through personalised, inclusive, and future-focused learning pathways.

	This strategic goal supports the Board’s core responsibility to ensure every learner can achieve their highest possible educational success. By focusing on personalised pathways, the school uses high‑quality information to understand each learner’s strengths and next steps, while providing a safe, inclusive environment that removes barriers to participation and learning. The goal ensures we meet diverse needs, promote equitable outcomes for Māori, reflect the cultural identities of our students, and deliver effective teaching and learning programmes that monitor and strengthen progress for every ākonga.

	This goal aligns with the NELPs by putting learners at the centre and removing barriers to their progress. It supports quality teaching through the use of good assessment information and links directly to the updated New Zealand Curriculum | Te Mātaiaho, which emphasises clear learning progressions, strong foundations, and equitable outcomes for all learners. By focusing on personalised pathways, this goal contributes to an inclusive, future‑focused education system where every learner can achieve success.

	
	What do we expect to see at the end of 3 years?
· Learners working within clearly defined, personalised pathways that reflect their strengths, needs, and aspirations.
· Improved progress for all learners, with clear evidence of growth over time.
· More consistent, high‑quality use of assessment information across the school.
· Greater learner engagement, independence, and participation in meaningful learning.
· Stronger whānau understanding of their child’s learning pathway and achievements.


What evidence will we see?
· Individual learning plans and progress records showing clear, measurable growth.
· Assessment data demonstrating improved learner outcomes and stronger foundations for each ākonga.
· Increased learner participation and engagement data (attendance, engagement tools, teacher observations).
· Whānau feedback indicating improved communication and understanding of their child’s learning.
· Evidence of personalised, inclusive planning in classroom programmes, documentation, and learning stories.

What shifts in teacher and leader practice will occur?
· More consistent use of high‑quality assessment and aromatawai to plan next steps for each learner.
· Stronger collaboration between teachers, specialists, and whānau to design personalised pathways.
· Increased capability in differentiating programmes and using evidence to guide teaching decisions.
· Greater emphasis on strengths‑based planning and inclusive practice.
· Leaders using data more strategically to monitor progress, support teachers, and respond to learner needs.

	
	Develop and implement personalised learning pathways for every learner, grounded in their strengths, cultural identity, communication needs, and aspirations. 
 Strengthen assessment and aromatawai practices so teachers use high‑quality information to identify next steps, track progress, and adapt programmes responsively. 
 Build teacher capability in differentiated teaching, Universal Design for Learning (UDL), and inclusive practice to better meet the needs of learners whose needs have not yet been fully met. 
Work in partnership with whānau, specialists, and iwi to co‑design learning priorities that reflect each learner’s cultural identity, language, and long‑term goals. 
 Embed Te Tiriti o Waitangi principles by ensuring personalised pathways affirm Māori identity, integrate te ao Māori, and uphold partnership with iwi and Māori whānau. 
 Increase collaboration between teachers, specialists, therapists, and support staff to design well‑coordinated, holistic programmes around each learner. 
 Improve transitions and future‑focused planning by strengthening connections with agencies, pathways providers, and community partners to support long‑term success. 
Ensure resources, environments, and programmes remove barriers to participation, communication, and engagement for all learners, including those with complex needs.

	
	How we will know we have achieved our goal
· More learners showing measurable progress in their personalised goals over time.
· Learning pathways clearly reflecting each learner’s strengths, needs, culture, identity, and aspirations.
· Increased consistency and quality in how teachers use assessment and aromatawai to guide planning.
· Improved engagement: more focused participation, communication, independence, and readiness to learn.
· Whānau reporting that they understand their child’s learning pathway and can see evidence of progress.

How we will evaluate impact and understand what worked
· Regular reviews of learner progress data to identify patterns, strengths, and areas needing change.
· “What worked/what didn’t” reflections completed by teachers, specialists, and leaders across the year.
· Collaborative discussions with whānau, iwi, and specialists to check whether learning aligns with aspirations.
· Cross‑team moderation and learning pathway reviews to ensure consistency and quality.
· End‑of‑year analysis of progress trends across classes, ages, and learning profiles to inform next steps.

Success indicators, tools, and rubrics we may use
Assessment & Learning Progress Tools
· Individual Education Plans (IEPs) showing progress in communication, social, cognitive, and functional skills.
· Assessment tools used schoolwide (e.g.,Numicon Assessmsnts, BSLA, Te Ara Whakapuawai).
· Progressions aligned with Te Mātaiaho / NZ Curriculum foundations.
· Work samples, photos, videos, Hero posts showing growth over time.
Engagement and Participation Measures
· Engagement profiles and observations.
· Reductions in barriers to learning (e.g., emotional regulation, communication challenges).
· Improved attendance and participation in learning activities.
Whānau and Community Voice
· Whānau surveys and hui feedback.
· Iwi/whānau comments on cultural alignment and aspirations being met.
· Feedback from therapists, specialists, and agencies.
Teaching Practice Measures
· Classroom observations focused on inclusive practice, differentiation, and use of assessment information.
· Teacher self‑reflection tools and inquiry cycles.
· Moderation notes showing improved clarity and consistency.

Sources of evidence we will gather
· IEPs, progress reports, assessment data, work samples.
· Teacher inquiries, reflections, and professional learning documentation.
· Whānau feedback gathered through surveys, interviews, hui, and Hero conversations.
· Specialist reports, team meeting notes, and therapy‑school collaboration records.
· Leadership reviews, observations, and learning walkthroughs.

Who will be involved in gathering and analysing evidence
· Teachers – collecting assessment information, progress notes, and reflections.
· Senior Leadership Team – analysing schoolwide patterns, monitoring quality, guiding next steps.
· Therapists and specialists – providing insights into learner needs, progress, and effective adaptations.
· Whānau and iwi partners – giving cultural, aspirational, and relational feedback.
· Teacher aides– contributing observations at class hui. 
· The Board – receiving reports on progress, outcomes, and strategic alignment.


	Hauora – Wellbeing

Foster a culture of holistic wellbeing that supports the emotional, physical, and social needs of students, staff, and whānau.

	This strategic goal supports the Board’s responsibility to ensure the school is a safe, inclusive, and supportive place where every learner can succeed. By prioritising holistic wellbeing, the school strengthens emotional, physical, and social safety for students, while also supporting staff and whānau so they can contribute positively to learner success. A focus on wellbeing helps remove barriers to attendance, engagement, and learning, promotes positive behaviour and healthy lifestyles, and ensures that the school environment upholds the rights, dignity, and belonging of all members of the school community.

	This goal aligns with the NELPs by ensuring learners experience safe, inclusive, and supportive environments that remove barriers to engagement and success. It supports quality teaching and leadership by promoting practices that enhance emotional, physical, and social wellbeing for students and staff. The goal also aligns with Te Mātaiaho, which emphasises strong foundations, positive relationships for learning, and environments where all learners can thrive.

	
	What do we expect to see at the end of 3 years?
· A school culture where students, staff, and whānau feel safe, supported, and valued.
· Improved emotional, physical, and social wellbeing for students.
· Stronger behaviour support systems and more positive, predictable learning environments.
· Increased staff wellbeing, resilience, and collaboration.
· Whānau reporting improved connection and confidence in the school’s wellbeing practices.

What evidence will we see?
· Wellbeing data showing positive shifts (observations, engagement records, schoolwide behaviour data).
· Reduced incidents of challenging behaviour and increased emotional regulation.
· Staff surveys showing improved wellbeing and stronger professional relationships.
· Whānau feedback indicating stronger communication and trust.
· Documentation showing clear wellbeing supports, plans, and interventions in place.

What shifts in teacher and leader practice will occur?
· More consistent use of wellbeing frameworks and proactive behaviour support.
· Increased focus on relationship‑based practice and emotionally safe classroom environments.
· Stronger collaboration between teachers, specialists, and whānau around wellbeing needs.
· Leaders prioritising wellbeing in decision‑making, workload management, and professional learning.
· Teaching practices that integrate regulation strategies, predictable routines, and inclusive approaches.

	
	Strengthen a whole‑school wellbeing approach that promotes emotional, physical, and social safety for all ākonga, staff, and whānau. 

Embed consistent behaviour and regulation frameworks that support learners with complex needs and reduce barriers to participation. 

  Build staff capability in trauma‑informed practice, de‑escalation, and wellbeing‑focused approaches that respond to diverse learner needs. 

Partner with whānau, iwi, and community agencies to ensure wellbeing supports reflect cultural identity, family values, and specialist advice. 

Uphold Te Tiriti o Waitangi by ensuring wellbeing practices reflect te ao Māori, promote mana, and strengthen connections with iwi and Māori whānau. 

Strengthen access to specialist services (therapists, agencies, health providers) to better meet wellbeing needs that are currently underserved. 

 Improve systems for identifying and responding to wellbeing needs early, including clear pathways for support and follow‑up. 

 Create predictable, inclusive environments with routines, communication systems, and resources that enhance safety and reduce anxiety for learners.

	
	How we will know we have achieved our goal
· Students showing improved emotional regulation, communication, and engagement in learning.
· A calmer, safer school environment with reduced incidents of challenging behaviour.
· Staff reporting increased wellbeing, confidence, and consistency in behaviour approaches.
· Whānau feeling more connected, supported, and confident in the school’s wellbeing practices.
· Stronger collaboration with therapists, agencies, and iwi in planning wellbeing supports.

How we will evaluate impact and understand what worked
· Regular reviews of wellbeing and behaviour data to identify patterns and improvements.
· Reflection and inquiry cycles where teachers analyse what strategies worked, for whom, and why.
· Whānau voice gathered through hui, surveys, and conversations to evaluate wellbeing changes.
· Team meetings with specialists to review interventions, supports, and changes in learner regulation.
· Annual schoolwide review of wellbeing systems, frameworks, and practices to assess effectiveness.

Success indicators, tools, and rubrics we may use
Wellbeing & Behaviour Indicators
· Reduction in behaviour incidents and escalation patterns.
· Improved learner engagement, participation observations, and regulation profiles.
· Increased attendance, calmer transitions, and fewer disruptions to learning.
Tools & Frameworks
· Behaviour tracking tools, high frequency charts, Safe365 report data.
· Individual behaviour or wellbeing plans showing progress over time.
· Hero posts, photos, and videos demonstrating progress in self‑management and relational skills.
Voice & Feedback
· Whānau feedback on changes in their child’s wellbeing and behaviour at home and school.
· Student voice where appropriate (visual, AAC, observation‑based).
· Staff wellbeing surveys 
Professional Practice Evidence
· Observations showing consistent use of regulation strategies, predictable routines, and de‑escalation.
· Teacher reflections and inquiry cycles with wellbeing goals.
· Therapist recommendations implemented and reviewed for impact.

Sources of evidence we will gather
· Wellbeing and behaviour data logs.
· Engagement and participation observations.
· IEPs and wellbeing plans showing goals and progress.
· Notes from therapists, agencies, and specialist services.
· Whānau surveys, hui records, and communication samples.
· Staff wellbeing feedback, meeting notes, and professional learning reflections.

Who will be involved in gathering and analysing evidence
· Teachers – collecting wellbeing, engagement, and behaviour data; monitoring plans.
· Teacher aides – providing observations and insights into learner regulation direct to teacher and at class hui. 
· Senior Leadership Team – analysing schoolwide trends and evaluating wellbeing systems.
· Therapists and specialists – contributing assessments, recommendations, and reviews.
· Whānau and iwi partners – providing feedback and contributing to evaluation of supports.
· The Board – receiving wellbeing updates and monitoring impact on learner outcomes.


	Te Tiriti o Waitangi – The Treaty of Waitangi

Embed Te Tiriti o Waitangi principles into all aspects of school life, strengthening cultural responsiveness, equity, and partnership with iwi and Māori communities.

	This strategic goal supports the Board’s responsibility to ensure equitable outcomes for Māori and to reflect Aotearoa’s cultural diversity in all aspects of school life. By embedding Te Tiriti principles, the school strengthens cultural responsiveness, promotes inclusive practices, and ensures programmes honour the language, identity, and aspirations of Māori learners. This focus deepens partnership with iwi and whānau, supports culturally grounded teaching and learning, and helps create a safe, respectful environment where Māori students can experience success as Māori.

	This goal aligns with the NELPs by supporting equitable outcomes for Māori and strengthening culturally responsive teaching and learning. It reflects national expectations for inclusive, culturally grounded education and aligns with Te Mātaiaho, which emphasises identity, language, culture, and strong relationships for learning. Embedding Te Tiriti principles ensures the school works in partnership with iwi and whānau to support Māori learners to succeed as Māori.

	
	What do we expect to see at the end of 3 years?
· Strong, genuine partnerships with iwi, hapū, and Māori whānau.
· Māori learners experiencing success as Māori, with increased confidence in their identity, language, and culture.
· Teaching and learning that consistently reflects culturally responsive practice.
· Greater visibility of te ao Māori across the school environment and curriculum.
· Improved equity in outcomes for Māori learners.

What evidence will we see?
· Increased engagement and input from iwi and Māori whānau in planning and decision‑making.
· Learning documentation showing integration of te reo Māori, tikanga, and culturally grounded practice.
· Improved achievement and engagement data for Māori learners.
· Schoolwide visibility of Te Tiriti principles in programmes, practices, and environments.
· Whānau and student feedback showing strengthened cultural identity and sense of belonging.

What shifts in teacher and leader practice will occur?
· More consistent use of culturally responsive and relational practice.
· Increased confidence in using te reo Māori and tikanga authentically across learning.
· Leaders prioritising partnership with iwi and supporting staff to grow cultural capability.
· Teaching practices that affirm Māori identity, follow tikanga, and integrate culturally grounded approaches.
· Systematic use of data to monitor equity and respond to Māori learner needs.

	
	Strengthen authentic partnerships with iwi, hapū, and Māori whānau to guide school decision‑making, planning, and learning priorities. 

 Embed te reo Māori, tikanga, and te ao Māori across teaching, environments, and school routines so Māori identity is visible, valued, and supported. 

 Grow staff capability in culturally responsive practice to better meet the needs of Māori learners whose needs have not yet been fully met. 

Co‑design learning pathways with Māori whānau so programmes reflect cultural identity, aspirations, and ways of knowing. 
 
Ensure school systems reflect Te Tiriti principles of partnership, participation, and protection. 

 Use data to monitor equity and respond to disparities in engagement, progress, and wellbeing for Māori learners. 

Create culturally safe environments where Māori learners can succeed as Māori and feel a strong sense of belonging. 

Collaborate with Māori specialists and community partners to strengthen cultural programmes, local histories, and learning experiences.

	
	How we will know we have achieved our goal
· Strong, sustained partnerships with iwi, hapū, and Māori whānau informing school decisions and learning pathways.
· Māori learners showing improved engagement, progress, and confidence in their identity, language, and culture.
· Te ao Māori, te reo Māori, and tikanga clearly embedded in classroom practice, curriculum, and school life.
· Staff consistently demonstrating culturally responsive and relational practice.
· Greater equity for Māori learners in wellbeing, learning progress, and participation.

How we will evaluate impact and understand what worked
· Regular reviews with iwi and Māori whānau to understand whether aspirations are being met.
· Analysis of Māori learner progress, attendance, engagement, and wellbeing data.
· Review of curriculum, planning, and learning environments to check authentic integration of te ao Māori.
· Teacher reflections and inquiry cycles focused on cultural capability and its impact on learner outcomes.
· Leadership review of partnerships, decision‑making processes, and cultural responsiveness across the school.

Success indicators, tools, and rubrics we may use
Learner Outcomes & Progress
· Improved progress for Māori learners in personalised goals and curriculum areas.
· Engagement tools, observations, and participation data showing increased confidence and connection.
· Attendance and wellbeing indicators improving over time.
Cultural Responsiveness Measures
· Rubrics or frameworks for culturally responsive practice (e.g. MAC traffic lights and Student profiles framework.
· Evidence of te reo Māori and tikanga being used consistently across classes.
· Visibility of Māori identity, values, and narratives in learning stories, plans, and work samples.
Partnership & Engagement Evidence
· Feedback from iwi, hapū, and Māori whānau through hui, surveys, and ongoing kōrero.
· Records of co‑design activities, decision‑making consultation, and partnership meetings.
· Participation of Māori whānau in school events, planning, and cultural initiatives.
Practice Improvement Indicators
· School inquiry goals focused on cultural capability.
· Observations showing increased use of te reo Māori, tikanga, and mana‑affirming practice.
· Professional learning participation and impact evaluations.

Sources of evidence we will gather
· Māori learner progress data, engagement evidence, and wellbeing information.
· Whānau and iwi feedback, hui summaries, and consultation notes.
· Classroom observations, PGC analysing, and planning reviews.
· Work samples, learning stories, Hero posts, and curriculum documentation.
· Teacher reflection journals, PGC cycles, and PLD records.
· Leadership reviews and Board reports on Māori learner outcomes and partnerships.

Who will be involved in gathering and analysing evidence
· Iwi, hapū, and Māori whānau – shaping interpretations, providing feedback, and identifying next steps.
· Teachers – gathering evidence of cultural practice, learner progress, and whānau engagement.
· Senior Leaders – analysing patterns, monitoring equity, and leading improvements.
· Kaiako Māori / cultural advisors (MAC) – guiding practice and supporting evaluation.
· Therapists and specialists – contributing insights for Māori learners with additional needs.
· The Board – monitoring equity, partnership progress, and alignment with Te Tiriti commitments.


	Hāpori – Community

Strengthen collaborative relationships with whānau, community partners, and agencies to enhance learning, belonging, and shared responsibility for student success.

	This strategic goal supports the Board’s responsibility to build strong, supportive connections that enhance learning and wellbeing for every student. By strengthening relationships with whānau, community partners, and agencies, the school fosters a sense of belonging and shared responsibility for student success. These partnerships help remove barriers to engagement, improve access to specialist support, and ensure that learning pathways are enriched by the strengths, expertise, and values of the wider community.

	This goal aligns with the NELPs by strengthening partnerships that support learner engagement, wellbeing, and success. It removes barriers by connecting students and whānau with community services and supports. The goal also reflects Te Mātaiaho’s emphasis on relationships for learning and ensuring that school programmes are enriched through collaboration with iwi, whānau, and community partners.

	
	What do we expect to see at the end of 3 years?
· Strong, consistent partnerships with whānau, community organisations, and agencies.
· Increased whānau engagement in learning and school life.
· Better access to community‑based supports that enhance learner outcomes.
· A stronger sense of belonging and connection for ākonga and their families.
· Community expertise enriching learning pathways and opportunities.

What evidence will we see?
· Increased participation in whānau hui, events, and collaborative planning.
· Documentation showing active partnerships with agencies, iwi, Local/host schools, and service providers.
· Improved engagement and wellbeing data for learners.
· Whānau feedback indicating stronger relationships and communication with the school.
· Examples of learning opportunities supported or co‑designed with community partners.

What shifts in teacher and leader practice will occur?
· More intentional engagement with whānau and community partners to support learning.
· Increased collaboration with external agencies and specialists around learner needs.
· Leaders prioritising community voice in decision‑making and planning.
· Teachers integrating local knowledge, cultural connections, and community resources into learning.
· A schoolwide approach that values partnership, shared responsibility, and open communication.

	
	Strengthen partnerships with whānau, iwi, community organisations, and agencies to support learner needs, aspirations, and pathways. 

Ensure communication is clear, accessible, and responsive, so whānau feel informed, connected, and able to contribute to school decision‑making.
 
 Collaborate with community partners (health, disability, social, education providers) to support learners whose needs are not yet being fully met.

 Create more opportunities for whānau engagement, such as hui, workshops, celebrations, and shared learning events that reflect cultural identity and community voice. 

 Embed Te Tiriti o Waitangi principles by working in partnership with iwi and ensuring Māori whānau have an active role in planning and shaping learning. 

 Develop community‑based learning opportunities, including work experience, life‑skills activities, and transitions support in partnership with local organisations. 

  Increase visibility of community voices in school planning, ensuring programmes reflect local strengths, cultures, and aspirations. 

Build strong systems for coordinated support, ensuring smooth referrals, communication, and shared planning with agencies and specialists.

	
	How we will know we have achieved our goal
· Strong, consistent, and trusting relationships with whānau, iwi, agencies, and community partners.
· Increased whānau involvement in learning, school events, and collaborative planning.
· More effective support for learners through coordinated agency partnerships and shared planning.
· Community expertise and resources visibly contributing to learning pathways and opportunities.
· A strengthened sense of belonging and connection for students and whānau.

How we will evaluate impact and understand what worked
· Regular reviews of engagement data and participation in community and whānau events.
· Feedback gathered from whānau, iwi, community agencies, Host school partners, and staff.
· Evaluation of how community partnerships supported learning, wellbeing, transitions, and pathways.
· Team reflections on the effectiveness of collaboration with external agencies and specialists.
· Leadership review of communication systems, partnership processes, and how well community voice has shaped decision‑making.

Success indicators, tools, and rubrics we may use
Whānau & Community Engagement Indicators
· Increased attendance at hui, events, and partnership meetings.
· Growth in whānau contributions to planning, learning, and cultural initiatives.
· Responses to whānau surveys, NELP‑aligned engagement tools, or informal feedback.
Partnership Effectiveness Measures
· Records of collaborative planning with agencies and service providers.
· Evidence of successful referrals, transitions, and joint interventions.
· Documentation showing how community partners contributed to learning or wellbeing.
Practice & System Indicators
· More consistent communication practices across the school (Hero, newsletters, hui).
· Teacher and leader reflections showing improved confidence and skill in engaging with whānau and community.
· Curriculum and planning documents showing integration of local contexts, iwi knowledge, and community strengths.

Sources of evidence we will gather
· Whānau survey data, hui notes, meeting records, and communication samples.
· Logs of agency involvement, specialist reports, and inter‑agency planning notes.
· Hero posts, learning stories, and evidence of community‑based learning experiences.
· Staff reflections, PLD notes, and teacher inquiry outcomes related to community engagement.
· Leadership reports and Board updates on partnerships, engagement, and community impact.

Who will be involved in gathering and analysing evidence
· Teachers – gathering whānau voice, community engagement evidence, and observations.
· Teacher aides – contributing observations of learner engagement and whānau interactions direct with teacher and at class hui. 
· Senior Leadership Team – reviewing trends, evaluating partnership systems, and identifying next steps.
· Whānau and iwi partners – interpreting evidence, shaping priorities, and advising on relationship quality.
· Community agencies and service providers – offering feedback on collaboration and learner needs.
· The Board – receiving reports and monitoring the strength and impact of community relationships.
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